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Behaviour Policy
January 2019
This policy is written with regard to the following guidelines: Department for Educating – Behaviour and Discipline in Schools; Advice for headteachers and school staff (January 2016)
PHS has a legal duty under the Equality Act 2010, to make sure that arrangements are made to safeguard and promote the welfare of pupils and to respect all pupils special educational needs (SEN). This includes age, disability, gender reassignment, race, religion and belief, sex, sexual orientation. 

The PHS behaviour policy is reviewed annually and communicated to parents, pupils and staff via the school website
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1 Introduction 
The Department for Education Behaviour and Discipline in Schools; Advice for headteachers and school staff (January 2016) notes the following:

· Teachers have statutory authority to discipline pupils whose behavior is unacceptable, who break the school, rules or who fail to follow a reasonable instruction (section 90 and 91 of the Education and Inspections Act 2006). 

· This power also applies to all paid staff with responsibility for pupils. 
· Staff can discipline pupils at any time the pupil is in school or elsewhere under the charge of a teacher, including school visits.
· Staff can also discipline pupils in certain circumstances when a pupil’s misbehavior occurs outside school.

· Staff can confiscate pupils’ property 
In addition, Staff have a right to be protected if malicious accusations found to be untrue, are made against them. This will be managed on a case by case basis, taking into account the severity of the accusations, the potential loss of character and the ability to ensure a continued safe working environment. 
At PHS our students are here because they need our support with communication, interaction, attention or learning. They all have complex special educational needs.  
Our students show a range of behaviours that need to be addressed. They range from passivity or irritability to behaviours that challenge socially accepted standards. Some are acts of deliberate indiscipline. 
In practice, people have differing views on whether particular acts should be thought of as challenging behaviour or indiscipline. Behaviours can be divided into conscious and subconscious. The former, tend to have clearer motivations and can be described as behaviours ‘we choose’. The latter tend to stem from anxiety, fear and confusion and can be descried as behaviours which ‘choose us’.
We believe that there are reasons why our students display these behaviours. In some instances, the behaviours shown by students are physical manifestations of heightened anxiety arising from environmental, communication, interaction, emotional, sensory, medical or learning difficulties. Sometimes they are a consequence of students raised anxiety levels, arising from their belief that what they are being asked to do, at that particular time, is outside their abilities and/or confidence levels.
Our approach is to try to discover when and why students show these behaviours. This is called a functional analysis. We work with multi-disciplinary teams (including a psychologist, an occupational therapist and a speech and language therapist) and families to understand the ‘root’ cause of behaviour. We try to prevent challenging behaviour developing, identify foreseeable risks and plan our responses accordingly.
Students, staff and parents work together to develop and implement behaviour support plans that are personalised and available in the classroom for everyone to read and follow. Students are always treated fairly and with dignity and respect . 
It is embedded into the curriculum that pupils are encouraged to manage their own behavior to support their social development. To support them with this the school provide the following (this list is not exhaustive). 

· Regular tutorials with learning mentors

· Sensory circuits

· Zones of Regulation

· Social Thinking/Social Skills work 

· Functional living skills programs 

Patterns of behaviour have usually developed over a long period of time and we recognise that changes do not occur overnight. We work hard at Park House School to provide students with positive, sustained and consistent support. We aim to teach students alternative skills and ways of interacting in order to self-manage their anxieties and thus maximise their life chances. 

All staff at Park House School receive training on positive behaviour management / positive handling techniques This is delivered by Norfolk Steps, a team within Norfolk Integrated Education Advisory Service, a department of Norfolk County Council (please refer to References for more information).

All staff at Park House School attend an annual refresher course on the above, also delivered by Norfolk Steps. 

(See Appendix: Perspectives on Behaviour and their Implications for more information about underlying causes of behaviour)
2 Aims
The curriculum delivered at Park House is aimed at optimising acceptable behaviour in relation to the complex needs of the student. Our base line of expectations is that students and young people will:

· refrain from causing intentional harm to others, to themselves or their environment

· as far as possible, accept responsibility for their actions
· show concern and care for others
This policy provides an overview of our values and approaches to promoting positive behaviour, followed by guidelines regarding behaviour management and discipline.
3 How is Positive Behaviour Promoted at Park House?
At Park House School students are encouraged to develop socially appropriate and acceptable behaviour through our whole school ethos. Challenging behaviour and indiscipline are reduced through giving all students an individualised, relevant and appropriate curriculum with emphasis on the development of communication and interaction skills. 
Staff are confident in using a variety of strategies including humour and negotiation, in order to resolve challenges in a positive and supportive manner. Staff have expectations that are neither too high nor too low and which are based on thorough assessment. 
Lessons are well-planned and executed. Students are supported to manage change and transitions through the day. Students receive frequent opportunities for success, chances to exercise choice, to develop independence and to receive rewards for positive behaviour. 
Staff are aware that negative experiences create negative feelings and negative feelings create negative behaviour, and conversely positive experiences create positive feelings, and positive feelings create positive behaviour.
Students who display challenging behaviour will have a behaviour support plan which is regularly reviewed. (See section entitled ‘Guidelines for Identifying, Supporting and Monitoring Challenging Behaviour’)
The key areas for the development of positive behaviour are shown below:
	Curriculum
(differentiated to meet the needs of individual students)

	Environment

(including the physical set up of the room and appropriate strategies to support arousal levels)

	Good Team Preparation/Planning

(including regular multi-professional meetings/home visits to support parents)
	Rewards/Consequences

(see below for more detail)


3.1 Rewards 
Staff pay attention to and reward good behaviour. They recognise that rewards are most effective when they are given immediately. They do not make a big issue of minor transgressions or small mistakes but set the student up to succeed the next time. 
Staff are creative with the use of meaningful rewards. For example, some students are motivated by time on the computer, others by watching the washing machine! Small rewards are given immediately but students are also able to work towards bigger goals e.g. a trip to the cinema or the café. Efforts are made to change the rewards regularly to make them more effective.

Once a reward has been earned it is not taken away. 
3.2 Sanctions/Consequences

In determining whether a punishment is reasonable, section 91 of the Educational and Inspections Act 2006 says the penalty must be reasonable in all circumstances and account must be taken of the pupils age, any special needs or disability they may have and any religious requirement affecting them. 
Corporal punishment is illegal in all circumstances.
There are long term dangers associated with the use of punishment. Punishment is an external discipline imposed by staff through rules and suppression which may only achieve a short-term change. 

Furthermore, punishment can result in the loss of self-esteem and depression. Fear of punishment can have a negative effect on students which leads to defensiveness and aggression. Staff guard against making meaningless threats.
Working with young people’s experiences and feelings creates an internal discipline. This results in long-term change. Our goal is to achieve long-term change or learning.

To create change staff need to understand, not simply suppress, the behaviour.
At Park House School students are encouraged to recognise that there are natural consequences to behaving in a particular way e.g. if one student breaks a laptop belonging to another student the consequence might be that they have to lend them their own laptop while the broken one is being repaired. 

The consistent use of consequences has more effect than the severity of the consequence. We aim to ensure that consequences are proportionate to the behaviour.
NB Students are never deprived of food or drink. 
	Examples of Rewards
	Examples of Consequences

	· Social praise 
· Attention
· Smiley faces 

· Ticks on work or against names on the board 

· Stickers 

· Certificates 

· Letters home 

· Tangibles e.g. time on the iPad, a visit to the cinema or McDonalds
	· Completing tasks

· Limited access to outside space

· Escorted in social situations

· No availability of minibus/car

· Assisting with repairs

· Differentiated activity space

· Restorative meetings
· Exclusion *Please see below


At Park House, staff are expected to:
· Understand that classroom authority is not about ‘power’ but about giving instructions, choices and consequences

· Model good behaviour and to avoid shouting, becoming emotional, using sarcasm or humiliation
· Understand the differences between the roles of professional educator, friend and parents

· Use every available opportunity to support students to develop their skills 

· Support each other constructively
· Meet as a team, following difficult incidents, but to show respect for students by not gossiping about acts of challenging behaviour beyond this
· Seek help from a more experienced colleague in an emergency
· Understand and respect that there may be a range of views on approaches and consequences
· Avoid criticising how colleagues in other teams handle their students
· Follow the guidelines for identifying, supporting and monitoring challenging behavior
· Consider whether behavior under review gives cause to suspect that a child is suffering or is likely to suffer, significant harm. Where this may be the case, school staff should follow the school’s safeguarding policy

*Exclusion It may on rare occasions be necessary to exclude a pupil from school. This would be as a protective consequence, for example, due to extreme violence towards another pupil or staff member or if a deliberate malicious allegation had been made by a pupil against a member of staff. Exclusion always requires authorisation by the Principal.
4. Summary of Key Principles Underpinning the Policy
At Park House School we want to try to ensure that the whole school adheres to a consistent Behaviour Policy.
The key underlying principles of the Behaviour Policy include:
· Understanding that challenging behaviour can be the result of many factors including environmental, communication, emotional, sensory, medical or educational (behaviours can be divided into conscious and subconscious)
· Understanding that our approach is based on understanding the “root” cause of behaviour. We try to prevent challenging behaviour developing, identify foreseeable risks and plan our responses accordingly.
· Understanding that recognising early warning signs/triggers and having an appropriate plan of action results in more effective de-escalation of challenging behaviour when it does occur

· Recognising that challenging behaviour is less likely to happen if students are provided with an appropriate curriculum and the demands that are placed upon them are appropriate to their developmental level
· Understanding that students are more likely to thrive when given opportunities for success, to develop independence and are rewarded for appropriate behaviour
· Understanding that challenging behaviour might lead to consequences for the student but this is not the same as punishment
· Understanding that during a crisis we manage risk or harm

· Understanding that after a crisis we reflect, repair and restore

5. Guidelines for Identifying, Supporting and Monitoring Challenging Behaviour
All students in Park House School have a Behaviour Indicator Chart. This is a colour-coded chart which identifies the triggers for behaviour.
All students at PHS have a Behaviour Support Plan (N.B this may also be referred to as an Individual Risk Management plan) drawn up by the multi-disciplinary team (e.g. speech and language therapist, occupational therapist, psychologist, teachers in conjunction with key-workers)
The Behaviour Support Plan will correspond to the student’s Behaviour Indicator Chart. Behaviour Support Plans are designed to establish consistency and to help new staff to work with the student. They also provide a record to allow monitoring of behaviour levels over time.
More detailed Behaviour tracking/logging over time will be undertaken, when appropriate, and will be used to support the formation of new Behaviour Support Plans. 
Any ‘incident’ which has involved very challenging behaviour or the need for positive handling techniques will be appropriately recorded, on the ‘Incident Record Form’. The incident forms are on School Pod i.e. staff are able to record the incident electronically. Once an incident form is competed on School Pod it will be sent to The Head of Therapy and The Behaviour Technician for review. Checks will be made to ensure consequences/sanctions for behaviour are appropriate. Staff cannot make amendments to the incident record without permission. The staff members involved will be debriefed and appropriate action to prevent a reoccurrence will be taken.

The Head of Therapy and the Behaviour technician analyse incidents logged ion School Pod for patterns in behaviour e.g. incidents consistently occurring at particular times of the day. 

Any ‘incident’ which has required the use of positive handling techniques will be reviewed by the Head of Therapy and the Behaviour Technician to ensure it meets one of the four legal reasons for using positive handling.
Behaviour Support Plans are discussed at the student’s Annual Review. Parents are given the opportunity to discuss any significant changes to the plan that occur over time. The professional responsible for leading the review ensures that parents and all relevant staff are provided with the behaviour support plans and any subsequent amendments.
If a student exhibits severe challenging behaviour causing grave cause for concern it will be necessary to complete a more in -depth Risk Assessment Process. (See Appendix: The risk assessment procedure’.) We do all we can to support early intervention to prevent the need for exclusion. When we are unable to prevent the need for exclusion we endeavor to achieve a managed transition for the student to an alternative placement.
6. Behaviour Indicator Charts

· At Park House every student has a colour-coded chart (Green, Blue, Yellow and Red) which identifies the behaviour triggers and ways in which behaviour might develop or escalate.
· It is important for staff that are unfamiliar with the student to read the Behaviour Indicator Chart and the Behaviour Plan, before working with them so that they have an understanding of the way in which behaviour can escalate. 

· Each student will differ. Challenging behaviour might escalate in a less typical way for some students than others. For example, giggling is a less obvious sign that a student is unsettled than name calling or answering back.
The Behaviour Indicator Chart is broken into four parts as follows:
Green
These are the behaviours that the student is likely to show when they are settled. The type of behaviours listed at Green will vary according to each student’s development level i.e. it will reflect behaviour that can reasonably be expected from a student. For example, it is not reasonable to expect a non-verbal student functioning at a two-year level to be able to remain seated for a large portion of the day whereas a verbal, more able student, working towards exams is more likely to be able to do so. 

Blue
These are the behaviours that indicate that a student is under aroused/lethargic.
Yellow
These are the behaviours which indicate that challenging behaviour is escalating and can be described as ‘difficult’.
Red
These are the behaviours which we want to avoid and can be described as ‘dangerous’. They might lead to the use of positive handling techniques or the need for the student to leave an area or other students/adults to be removed. If a student has been involved in an ‘incident’ at this level, then an ‘Incident Record Form’ will need to be completed on School Pod.
7. Behaviour Support Plans

· At Park House School each student has a Behaviour Support Plan which matches their Behaviour Indicator Chart. 
· The plan will outline as succinctly as possible the strategies which help to maintain desired behaviour and the strategies which best support a student as they become unsettled. These will often include the de-escalation techniques learnt in Norfolk Steps training e.g. positive phrasing, planned scripts, limited choice, disempowering the behaviour and consequences
· Behaviour Indicator Charts and Behaviour Support Plans are reviewed at a Team Around the Pupil Meeting (TAP). 

· Dates for TAP meetings are set according to the degree of challenging behaviour being displayed by a student i.e. some students will need them more regularly than others. However, any staff member who is concerned about a student can request a TAP meeting. 
The Behaviour Support Plan is divided into four sections as follows: 
Green

This outlines the pro-social behaviour we want a student to display and the strategies needed to support this. It might include reward systems, the use of visual timetables, movement breaks and so on.

Blue
This will outline the strategies that should be used to help a student who is under aroused, for example a scooter/bike ride or a walk. 
Yellow
This outlines the strategies needed to de-escalate difficult behaviour and to support a student returning to green. It might include positive scripts, gentle reminders about the reward system, a deliberate purposeful movement break (e.g. delivering a message), a change of face and so on.

Red

At this stage the plan outlines what staff should do if a student escalates their behaviour to the point when the situation is unsafe. It outlines the responses staff might need to employ e.g. removing the student, removing other students or removing themselves. It might also identify possible appropriate positive handling techniques, which might be used as a last resort. 
The following is an example of a Behaviour Indicator Chart and accompanying Behaviour Support Plan.
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Individual Risk Management Plan

	Name: X
	DOB: 
	Date: 
	Review Date


	Strategies to promote pro social / positive behaviour

Visual Timetable

Communication Friendly Environment 

A consistent key worker in lessons who will discreetly encourage him and boost his confidence to believe he can achieve the work.  
Attends social thinking group 

Sensory diet
	Pro social / positive behaviour

X will access lessons in a calm and alert state

X will try to remain in a lesson even when he has become frustrated.

X will try to ask for help when he is struggling in a lesson
	Strategies to respond

X will be praised when he has remained in a lesson, particularly if he has become frustrated.  This can be reinforced by using phrases from social thinking such as, ‘well done you kept your body and brain in the group’ or ‘well done you stayed in the lesson and managed to keep a small problem small’ 

If X asks for help when he doesn’t understand he should be specifically praised for this i.e. ‘Well done you asked for help’. 

Allow processing time and use clear, limited language.

	Triggers for behaviours

Becoming overwhelmed by social situations


	Under aroused / LETHAGIC behaviours

Curling into a ball

Going to sleep 


	Strategies to respond

Key worker to give short statement about what he needs to do next and then leave him alone and give him time to process. Return after a period of time to see if he is ready to move on. 


	Triggers for behaviours

Misunderstanding social situations, social cues, language (X is extremely literal and struggles to see other people’s points of view).  He quickly perceives that other people are being rude to him but does not easily recognise that he is being rude towards other people. 

X can become overwhelmed by adults using too much language and will get frustrated if he then doesn’t understand a lesson. 


	Anxiety / DIFFICULT behaviours
X will shut down in a lesson or will storm out

X will become visibly frustrated e.g. stare at someone he is cross with

X can become verbally confrontational with adults and peers e.g. saying, ‘you’re not listening to me’. 

X can bet stuck on something and be unable to move on


	Strategies to respond

X needs clear expectations about the work he is required to do. He responds to a clear tangible reward system. 

It is important for adults to keep language simple and to avoid using language with double meaning where possible (or give him simple explanations) 

Give X one instruction at a time and allow him processing time

Model appropriate use of language rather than engage in a confrontation e.g. ‘put the password in my laptop.. please’ 

Use scripts such as ‘That behaviour was unexpected’ if he becomes more confrontational and then walk away and allow him time to calm before engaging in a discussion about what was unexpected.  

If necessary offer X time in the den to calm or an emergency tutorial with his learning mentor. (X may need prompting to go to the den)

	Triggers for behaviours
	Crisis / DANGEROUS behaviours

X has not engaged in dangerous behaviours at PHS
	Strategies to respond




	Post incident recovery and debrief measures

Contact Parents. Call a TAP


8. Behaviour tracking/logging

The behaviour of all students is tracked through the day. Keyworkers record whether their student has stayed at Green or moved to Blue, Yellow or Red in each lesson. The information is recorded on School Pod. The information can be analysed on School Pod to provide a graph of the date. This helps us to identify whether there are patterns in the student’s behaviour. Examples of some of the questions it might help to answer include: 
· Are there parts of the week when Red/Yellow behaviours are more likely to occur? 
· Are some parts of the week more settled? 
· Do days when a student has reach Yellow/Red coincide with medication changes or illness? 
· Do days when the student has reached Yellow/Red coincide with any changes at home? 
· Are the days when a student has reached Yellow/Red actually far fewer than we perceive them to be? (Negative behaviour can overwhelm our perception of a student so that we forget their positive behaviour)

Behaviour tracking over time provides more objective evidence about how a student is performing and can be a useful basis for discussion at TAP/IEP and Annual Review meetings. 

9. Use of Reasonable Force and Incident Record Forms 
9.1 Reasonable Force

Park House School follows the advice document published by the Department of Education entitled ‘Use of reasonable force. Advice for headteachers, staff and governing bodies July 2013’ (https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools). 
All members of school staff have a legal power to use force as defined in Section 93 of the Education and Inspections Act 2006.  The use of force must relate specifically to the incident being experienced and staff must at all times ensure that their response is:
· Reasonable

· Proportionate

· Necessary

Section 93 of the Education and Inspections Act 2006 (that supersedes Section 550A of The 1996 Education Act) allows the use of reasonable force or physical restraint, as a last resort and when there is no acceptable alternative. There are only 4 reasons for using positive handing/physical restraint:

1. To prevent the student from engaging in behaviour prejudicial to maintaining good order and discipline, whether during a teaching session or otherwise

2. To prevent them causing injury to themselves or others

3. To prevent them damaging property (belonging to others or themselves) 

4. To prevent them committing an offence
Any force used should be the minimum needed to achieve the desired result. Students must not be restrained on the floor, in a face-down prone position or any other way that could restrict their breathing. In the event of a very dangerous situation, a member of the senior management team will be called.
9.1.1. Permitted Techniques versus Non-Permitted Techniques

Permitted techniques are described in the Norfolk Steps training. Photographs of these techniques are available to staff. 

Non-permitted techniques are those described in the DoE, ‘Use of reasonable force’ (2013) as follows:  
· The ‘seated double embrace’ which involves two members of staff forcing a person into a sitting position and leaning them forward, while a third monitors breathing
· The ‘double basket-hold’ which involves holding a person’s arms across their chest
· The ‘nose distraction technique’ which involves a sharp upward jab under the nose

Staff must avoid holding a student where that action results in:
· A negative impact on the process of breathing

· Pain as a result of the technique

· a student experiencing a sense of violation
The following can all result in pain, restricted breathing or the student experiencing a sense of violation:
· The use of clothing or belts to restrict movement

· Holding a young person down on to the floor

· Pressure on the neck, chest, abdomen or groin

· Hyperflexion of the body or basket type holds

· Extending or flexing of joints
The following can all result in significant injury: 
· Forcing a student up or down steps or stairs

· Dragging students to or from confined spaces

· Lifting and carrying

· Seclusion, where a student is forced to spend time alone against their will (This requires a court order, except in a severe emergency)
Staff should minimise risk to themselves and the students by following the Park House School Dress Code.
9.2. Use of Incident Forms

Staff must complete the ‘Incident Record Form’ within 24 hours if they are involved in using positive handling techniques with a student. 

This form should also be completed if a student: 
· Breaks something or causes damage
· Hurts themselves or someone else

· Does something considered to be extreme for them
· When students get to ‘Red’ on their Behaviour Indicator Chart 
It is important to ensure behaviour incidents are tracked accurately. When completing the form staff should try to answer the following questions: 
· What happened prior to the incident? 
· What potential harm was identified?
· Did you follow the Behaviour Support Plan?

· Did you use appropriate de-escalation techniques?
· What behaviour was displayed by the student (e.g. ‘A’ hit me on the arm with an open hand NOT ‘A’ showed aggressive behaviour)
· How did you respond? 
· Did you use positive handling techniques and if so which ones? (e.g. I used an ‘elbow tuck’ NOT ‘I held A’). Refer to the pictures in the incident folder for help with an accurate description.
· How was the incident resolved?  
· Are changes required to prevent an incident like this happening in the future?
Any injuries sustained must be reported on the appropriate accident form and the form logged with a member of the senior management team on the day the incident took place. Copies must also be put on the student’s file. 
Incident Forms are reviewed by the Head of Therapy and Behaviour Support Worker on a weekly basis. If necessary, the student’s Behaviour Support Plan will be reviewed or a new one drawn up in light of the incidents recorded. The aim of this will be to analyse the behaviour triggers, support staff in preventing challenging behaviour re-occurring and minimise the need for positive handling.
(See appendices for an example of an ‘Incident Record Form’)
10.  Further Guidance on Physical Interventions
10.1. Physical Support 

Students are enabled to make choices and are provided with opportunities for learning appropriate to their individual needs. The school considers it to be an infringement of the rights of the students not to provide physical support when it is necessary. No intervention is used unless it demonstrably considers the welfare of the student, is in their best interest, is proportionate and balances the rights of both the staff and students. 

We believe that there is a clear distinction between physical contact, physical intervention and physical restraint. None of these methods are used as sanctions or punishments. None of these methods can be used because of staff shortages. These strategies are positive measures to support students to manage their lives. Staff teams receive training in any physical intervention they are required to undertake. 

10.2. Physical Contact 

This is where proper physical contact occurs between staff and students in the context of supporting students who need assistance, for example with self-care, in PE, in comforting very developmentally young/delayed students or with students with severe visual impairment e.g. using a sideways hug.
We consider carefully whether any physical contact with students is necessary in order to support the student physically or emotionally to carry out the activity. We avoid it if it could be misconstrued in any way. Staff discuss whether the same aims could be met in other ways. Thus, a developmentally young adolescent student might seek a cuddle from a member of staff. With the possible exception of those with the most profound and multiple difficulties, this is not appropriate within a school context. Students are directed to shake hands or just say “hello” instead. Over-demonstrative displays towards any student, for example kissing, are considered totally inappropriate. 
10.3  Physical Intervention 

Physical intervention is a proactive, supportive strategy to assist students. Examples of this are helping a student who is gradually learning to control their aggressive behaviour and requires escorting along a corridor, assisting a student to sit down or enter a classroom to enable access to the curriculum, hand-over-hand writing, learning new motor control patterns, helping students feel safe (e.g. arm linking by the road) These are part of a broader educational or therapeutic strategy. They involve little or no force. 
10.4. The Use of Barriers 

The use of barriers to limit freedom of movement is sometimes employed. For example, the external doors at PHS remain closed and staff use electronic key fobs to unlock the doors when leaving the building.  The key fob can be over ridden by buttons on each door in an emergency but staff do not do this as a matter of course. The doors, therefore, discourage students from trying to leave the building and help to keep everyone safe. Older pupils, who have been risk assessed, are trusted to access the key fobs to enter and leave the building independently. 

10.5. The Use of Materials which Resist or Prevent Harmful Movements 

This type of intervention may be used to support a student’s physical needs. Some students require support with positioning. This may involve a wheelchair, class chair or standing frame with associated systems to keep them in a safe and appropriate position. These systems constitute physical restraint in so much as they protect the student from movements which may lead to their discomfort or injury.  Some developmentally young students continue to need supportive chairs once they are able to sit independently, to enable them to remain in a position from which they can access activities. Positioning equipment is always identified in collaboration with an Occupational Therapist. Students are never forcibly strapped into such equipment and it is not used to enforce participation in an activity which they clearly dislike. 

Padded helmets or arm splints to prevent harm from self-injurious behaviour are also restraints. It can be very difficult to fade out the use of such items, therefore they are only used when other alternatives have failed and following a multi-disciplinary assessment of the student’s needs. 
Some students will need to use a five-point harness when travelling in cars, in order to keep themselves, and others in the car, safe.  Some pupils may need a back pack with a strap. These may only be used as part of a behaviour plan in order to promote independence (i.e. reduce the need for hand holding when out) and to prevent a student from coming to harm e.g. by impulsively running away from supporting adults
These interventions are only used following a risk assessment and are included in the behaviour support plan.
10.6. Time out/Withdrawal/Seclusion/low arousal rooms
Supporting or encouraging a pupil to move from one area to another, as a response to escalating behaviour, can take a number of forms: it is important that everyone at PHS are clear about the distinctions between these different forms and that parents in particular feel reassured that such actions are only ever initiated to keep their children safe or help them escape from a situation that is causing them over-arousal, anxiety or distress.       

Many people will be familiar with the term: “Time Out” which is sometimes used to describe the action of moving children away from one area to another.  However, this is a punishment strategy which is intended to teach a child to stop misbehaving before they will be allowed back into the classroom or to return to the activity they were previously enjoying.   At PHS we do not believe that pupils should be punished for trying to communicate to us that they have a problem with the current situation, whether that is a result of anxiety, over-excitement, boredom or frustration, and using punishment strategies like “time out” have no place in our model of positive behaviour Support.    

However, there may be times when a pupil finds the environment they are in difficult for a number of reasons – perhaps it is too loud, too crowded, too bright, or the activity has become too easy, too hard or gone on for too long.  If these types of things are difficult for a pupil to handle, they should have been identified and become a focus for teaching, with the aim of such teaching being to empower children to be able to take the appropriate action to deal with these challenges independently (so they can cope with the situation for longer, or take action to reduce the anxiety e.g. by practising a self-calming strategy or leaving the room in a controlled manner).  Teaching these types of skills can take some time and in the interim situations may still prove challenging to an individual pupil.  When such a challenge arises and staff can see that a pupil is becoming anxious, upset or over-aroused in one setting, they may feel the best thing to help the pupil reduce their arousal level would be to leave the room and go and do an alternative activity with them in a different environment (perhaps the in another room or outside– whichever area would best help the pupil to resettle).  This action of “withdrawing” a pupil from an over-stimulating environment, to one that is better suited to provide an activity that will help to reduce their current arousal level, should be seen as a positive action related to redirection.  If a pupil’s rising arousal levels are being well monitored then it should be possible to invite a pupil to willingly leave one area to accompany a member of staff to engage in a different activity elsewhere, without producing an escalation in the presenting behaviour.  

Students may also choose to go to the ‘Den’, which is a low arousal room. This room contains a bean bag and has low level lighting. Students might be encouraged to go to the room but they are never left unattended and they are free to leave at ay time they wish. There is no ‘closing device’ on the door.  

Students are never ‘secluded’ in the Den or any other room at PHS. The new Mental Health Act Code of Practice (2015) acknowledges the particular risks attached to seclusion:  

“Seclusion can be a traumatic experience for any individual but can have particularly adverse implications for the emotional development of a child or young person.”  

If a person is isolated and prevented from leaving a room of their own free will then this meets the accepted criteria for seclusion, even if it is called by a different name. By preventing a person from leaving a room, seclusion is effectively a deprivation of liberty.  Seclusion is therefore only permissible with a person who has either been detained under the Mental Health Act 1983, or is subject to a criminal order.  Consequently, it is not a practice to which we ascribe at PHS. 

However, there is a difference between deprivation of liberty and restriction of liberty and it is also acknowledged that there may be occasions when a student’s anxiety level rises quickly and dramatically (perhaps as a response to a sudden action or noise by another pupil) and in this heightened state of agitation, the pupil may find it hard to see the invitation to leave the area (as in “withdrawal”) as something designed to help them.  In these circumstances, if staff feel that moving to another area is essential to enable the pupil to resettle, then they may feel it necessary to use physical contact to support the pupil to leave the room.  When a pupil is withdrawn, staff should always plan to go with them and continue to use de-escalation strategies such as active listening, distraction and redirection to give empathy and support them in the calming process.      
11. Pupils’ Conduct Outside of School

Section 90 of the Education and Inspections Act 2006 notes that staff have the power to discipline pupils for misbehaving outside the school premises, ‘to such extent as is reasonable’.
12. Confiscation of Inappropriate Items

According to Section 94 of the Education and Inspections Act (2006) we may search pupils if it is suspected they have any of the following items (this is not an exhaustive list)

· Knives/weapons

· Alcohol

· Illegal drugs

· Stolen items

· Cigarettes

· Pornographic Images

Pupils themselves or their bags will always be searched in the presence of two adults.

Parents will be informed if a search and or a confiscation has taken place.

Pupils bringing in any of the above items will be subject to disciplinary procedures (i.e. an appropriate consequence for their actions will be agreed) in line with the PHS behaviour policy. 

Pupils who bring in mobile phones and refuse to place them in the locker in the office will have them confiscated. Phones will be returned to pupils at the end of the day. 
13. Responsibilities - Parents and Carers 
We recognise that parents play a vital role in the promotion of appropriate interaction in school and the importance of positive home /school liaison, encouraging opportunities to discuss students’ individual needs with carers. The school expects parents and carers to: 

· Inform the school of behavioural problems they experience at home. 

· Inform the school of any health issues or medication that affect a student’s behaviour. 

· Inform the school of any trauma that affects a student’s performance or behaviour. 

· Inform the school if they seek external advice or support for behavioural difficulties 
We liaise with parents to discuss behavior support and will offer home visits if appropriate to ensure a consistent approach.  In conjunction with parents we will also refer to other agencies, such as The Neurodevelopmental Team or the Child and Adolescent Mental Health Service. For example, if there are concerns regarding an additional diagnosis such as ADHD, Tourette’s syndrome, depression and anxiety etc. 
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15. Appendix: Perspectives on Behaviour and their Implications

There are differing perspectives that might help us to consider why our students sometimes behave inappropriately. 

From a developmental perspective, the behaviours of students with educational disabilities are compared with typically developing students with the same level of understanding. Thus, for example, temper tantrums, are considered a perfectly normal response to feelings of frustration for students who do not have the ability to reason and to understand other people’s perspectives. Some students are developmentally young. They have a short attention span and wander about a lot. It is not realistic to expect these students to manage their own behaviour. They need activities that reflect their developmental levels and staff who accept their need for constant redirection. 

From an educational perspective, students who demonstrate challenging behaviour do not yet have the skills with which to adapt to stressful circumstances. Students are therefore taught life skills and coping mechanisms i.e. how to recognise, respond to and manage their feelings and emotions. 
From a communication perspective, behaviours are seen as students’ attempts to communicate. They may need attention. They may be telling us that they do not want to engage with the activity we have offered. They may want something that we have or they may crave sensory experiences. We try to work out what the student is trying to communicate and then teach them the skills and the means to communicate their needs in a more appropriate way. 

From a behavioural perspective students’ behaviours have been learnt and developed over a long period of time. They continue so long as the students’ needs are being met in this way. For example, a student may hit another in order to gain attention from an adult. Staff analyse what is being achieved by the behaviour and find ways to change this; putting in place alternative ways for the student to have their needs met. 

From a mental disorder perspective; students may demonstrate difficult behaviour as a response to having a mental disorder, physical distress or arising from conditions such as epilepsy. 

From a disciplinary perspective, some students may be considered to have committed acts of indiscipline. For this to be considered, the students must have a developmental level that enables them to understand that what they have done contravenes the school’s or society’s rules and have committed the act deliberately in that knowledge. These students are taught to make appropriate choices and to consider and accept the consequences of their actions. 

These perspectives and the complex interrelationships between them in the school environment are considered for individual students. Students and staff are also affected by their own internal emotional and physical states, what is going on immediately around them, what has happened previously and the general culture and environment. 
16. Students whose challenging behaviour gives grave cause for concern. 

We provide education for a range of students including students who display severely challenging behaviour. We seek to do this bearing in mind our duty of care to: 

• All students, including those who display challenging behaviour and those who are particularly vulnerable; 

• All staff. 

In all but the most exceptional circumstances, observing this behaviour policy allows the school to offer an appropriate education to students who display challenging behaviour while maintaining a safe environment for staff and students and maintaining continuity of education for other students. Exceptionally, however, the situation arises when, despite careful observation of the behaviour policy, an individual student gives grave cause for concern. 

16.1.Trigger point 

These procedures are used when the professional is aware that, despite the careful implementation of a behaviour support plan consistent with the school behaviour policy, there is grave cause for concern arising from one or more of the following: 

17.1(i) Concern for the individual student 

1. The student presenting with challenging behaviour is unable to access the educational programme with any consistency; 

2. The safety of the student presenting with challenging behaviour cannot be assured and s/he appears at a significant risk of unavoidable injury; 

3. The student presenting with challenging behaviour cannot be safely contained in a manner consistent with dignity and the expectations of the school. 

(All three cases above refer to where it seems likely that the situation will continue for the foreseeable future.) 
17.1(ii) Concern for other students in the school 

1. The safety of the other students cannot be assured and they appear at a significant risk of injury; 

2. Other students are not able to access their educational programme with any consistency as their education is continually disrupted by incidents of challenging behaviour; 

3. Other students experience unacceptable levels of stress arising from incidents of challenging behaviour. 

17.1(iii) Concern for staff 

1. Staff remain at unreasonable risk of injury even when all possible steps have been taken to minimise this risk; 

2. Staff are experiencing unreasonable debilitation due to the mental and physical implications of responding to incidents of challenging behaviour. 

Concern may arise from one or more of a number of indicators, for example, 

• Incident/Accident reports
• Restraint forms 

• Staff absence 

• Parental complaints and concerns 

• Observations 

• Concerns expressed by staff 

17. Appendix: The risk assessment procedure 

1. The Principal and or the Head of Therapy convenes and chairs a strategy meeting to gain an oversight of the situation, to review the behaviour support plan and other strategies in place and to form a judgment of the level of risk in respect of the student, other students and staff. Action to improve the situation is agreed and carried out with immediate effect. A written record of this meeting is given to the staff team. The parents are made aware of the school’s concern and/or a home visit may be made to discuss the situation. 

2. A further strategy meeting is held within 2 weeks to review the continuing risk and to discuss the success of action agreed at the previous meeting. Records of this meeting are again copied to the staff team and the parents are informed of its content and outcome. There are three broad outcomes: 

i. It is agreed that the situation has improved sufficiently to be managed safely within existing resources. A further review is arranged within 2 weeks. 

ii. It is agreed that the continuing risk to the student, to other students or to staff, cannot be managed safely within the existing resources. The Principal/Head of Therapy considers whether it would be appropriate to call an emergency review of the student’s EHCP with a view to obtaining further resources or to considering whether the school can continue to meet the student’s needs. 

iii. It is agreed that there has been a significant or sudden deterioration in the situation so that there is now an unacceptably high level of continuing risk to the student, other students or members of staff, which is not likely to be ameliorated by any additional resources which might reasonably be made available. The Principal considers whether it is necessary to exclude the student from school on a temporary or permanent basis. 
17. Risk Assessment Procedure 

The following questions are answered when assessing the possible risks attached to a situation, whether it is connected to manual handling, behaviour management or load movement. 

What is the hazard e.g. the student's behaviour, wet floor or heavy load to move? 

Have you identified any potential or actual risks?
Who is at risk? 

What is at risk? 

In which situations do risks occur? 
Is injury or harm likely to arise? 
How serious are these adverse outcomes likely to be? 

What are your risk reduction options?
What are the benefits and drawbacks for each option? 

How will they affect the risk? 

Which measures prevent risk? 

Which measures manage risk? 

Which measures cope with adverse consequences? 

Who needs to know and why? 
How will you inform them? 

Can you and other staff implement the plans and strategies? 

What training is needed? 

From where will you get it and when? 

Is there effective support? 

Are the risks prevented and managed? 

Are adverse outcomes addressed? 
What action will be taken as a result of this evaluation? 

When will the next review and evaluation take place? 
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Behaviour Plan and Indicators 
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At Green X:


Chats


Accepts directions


Smiles/laughs


Makes jokes/puns
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X:





Throws furniture with more force


Historically has smacked pupils, bitten adults and pupils and hit himself.





X:





Not able to process verbal info 


Refuses to go to a lesson/near people


Becomes confrontational (You don’t understand me)


Stares at individual with whom he’s cross


Uses avoidance tactics e.g. I’m too hot/cold/itchy


Growls


Tenses up/clenches fists


Storms out of lessons















































X:





Goes to sleep


Head on table


Ignores staff and says, “Don’t talk to me”
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